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Beyond ATAR
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Learner Profile?
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Final Candidate report
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The level of attainment in any  profile 
domain can be established using a range of 
authorized attainments, including:
• An HSC  subject score;
• VET qual;
• A credit provided by an accredited tertiary 

provider
• A micro-cred provided by an employer, or 

out of school
• A micro cred provided by schools.



Trust in a learner’s profile? 
interpretable, shows what a student knows and can do
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Common framework for a diverse system
1. Focussed on what is important for stakeholders?

2. Common nomenclature and structure?

3. Common standards framework?

4. Common currency for recognition?

5. High quality, comparable and moderated assessment?

6. Interpretability, utility for recruiters/selectors and other 
stakeholders?

7. Inclusive: provides recognition for all learners regardless of 
background and opportunity

8. Provides a curation of all learning



Complex competencies?

Packaged as:
“Graduate attributes”
“21st Century skills”
“General capabilities”
“Professional competencies”
“Enterprise skills”
“Employability skills”
“Transversal skills”
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Packaged in different ways

Communication
Collaboration
Critical thinking
Creativtiy
Ethics
Intercultural capacity
Enterprise skills
Learning skills
Leadership
Entrepreneurialim
Persistnce



Features
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• Curriculum suitable (i.e. not dispositions, or personality, or 
things like IQ)

• Complex: knowledge + skills + attitudes + values + beliefs
• Focused on competence: knowhow
• Learnable 
• Necessary for deep learning in a domain
• Learned via a domain
• Transferrable
• Expressed as progressions, behavioural indicators, criteria 

and standards



General capabilities in the Australian 
curriculum
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Excerpt from the Mparntwe Education Declaration: 

… every student must develop literacy and numeracy 
skills and develop broad and deep knowledge across a 
range of curriculum areas….Education plays a vital role 
in developing intellectual, physical, social, emotional, 
moral, spiritual and aesthetic development and 
wellbeing… (students) need flexibility, creativity, and 
the ability and drive to learn. 



Personal and social capabilities
Self-awareness
• Recognise emotions
• Recognise personal qualities and achievements
• Understand themselves as learners
• Develop reflective practice

Self-management
• Express emotions appropriately (consider and 

justify…)
• Develop self-discipline and set goals..) (select 

use and anays strategies
• Work independently and show initiative 

(demonstrate..)
• Become confident, resilient and adaptable 

(evaluate..) 13

Social awareness
• Appreciate diverse perspectives (articulate..)
• Contribute to civil society (contribute…)
• Understand relationships (explain…)

Social management 
• Communicate effectively (formulate plans for 

effective coms)
• Work collaboratively (enact strategies)
• Make decisions (evaluate)
• Negotiate and resolve conflict (generate, apply 

and evaluate strategies)
• Develop leadership skills (propose, implement, 

monitor)



Intercultural Understanding
Recognising culture and developing respect 
• Investigate culture and cultural identity
• Explore and compare cultural knowledge, beliefs and practices
• Develop respect for cultural diversity (understand…)

Interacting and empathising with others
• Communicates across cultures
• Consider and develop multiple perspectives
• Empathise with others

Reflecting on intercultural experiences and taking responsibility
• Reflect on intercultural experiences
• Challenge stereotypes and prejudices
• Mediate cultural difference
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Packaged in different ways
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What 
competencies are 
you interested 
in?
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Sandra’s poem: what is assessment?
Assessment is a process
of gathering evidence 

(what a learners, say, do make or write) 
during a performance 

in a valued area of learning
to support a judgment 

trusted by those concerned
about the position of the person

on a scale of competence
from less expert to more

showing what learners know and can do
and what they need to learn next

to guide further learning 
or to select candidates for next steps.



ARC process for designing warrantable assessment & 
recognition credentialing and reporting systems
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Design the 
Profile Report: 

the running 
record of valued 
attainments in 

standard, 
comparable 

form 

Establish
competencies for 

each micro 
cred, define 
outcomes, 

identify 
stakeholders

Develop a 
progression that 

describes 
increasing levels 
of expertise in  

each 
competency

Develop 
Assessment 

Matrix 
(indicators, 

strands) with 
observable 
behaviours 
matched to 

levels

Create an 
assessment task 

or tasks  that 
elicit observable 

behaviours

Record 
evidence  and 
score of task 
performance

Interpret quality 
of performance

Identify and 
recognise

competence 
level against 
progression



Performance based assessment

u Requires original rather than learned response
u Elicits the behaviours required for assessment to provide evidence for 

assessment)
u Emulates real conditions (authentic) of complexity, ambiguity, uncertainty
u Embodies & clarifies requisite standards
u Allows for learner reflection and revision, persistence (usually)
u Allows for self-assessment and student self-management
Then…
Better predictors of what students can do in the real world
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Typical performance based assessments
School based assessments as indictor of scholastic ability
Theses, research project
Presentations
Portfolios
Performances, exhibitions
Enterprises initiatives
Capstones
Community service projects
Employment related projects
Internships
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Evidence used for judgement
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Teaching and learning
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Novice: Direct 
instruction; drill; 
texts

Beginner:
Coaching; 
practice; trial and 
error

Competent:
Apprenticeship; 
watching experts; 
developing own style 

Expert:
Varying situations; 
working with 
mentors

Master:
Risk taking; 
seeking out new  
experiences; 
challenging 
convention

Increasing student agency in learning



Organisation of teaching and assessment of CC
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Reformist
Re- design

Adaptive
Within existing structures

Supplementary
Special courses, programs, projects & co-

curricula. 
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Our project



Outcomes: for broader definition of success
v Emergent design of  a Lerner Profiles

v Assessments for  general capabilities or 
related complex competencies  for 
certification & recognition, to redefine 
success

v Robust and comparable assessments

v Assessments practical &useful for all teachers 
(watch workload)

v Assessments are practical, useful & 
empowering for student agency

v Applicable to different organisation of 
teaching and learning

v Assessed and learned through performance 
to build competence 25

Inputs
Proportionality

ACARA-based framework, (but better for 
SACE )

Experts of different kinds

Time, thought and effort

Intersectoral collaboration

Student voice

Other stakeholder voices



Questions to be answered
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uWill it engage students more?
uHow to engage stakeholders?
uWhat technology to amplify teacher capacity
uWhat system resources?
uHow much time and effort for everyone?
uWill it exacerbate or ameliorate disadvantage?



Thank you
Subtitle

Melbourne Graduate School of Education
Identifier 
first line

•Second 
line



Retention, Certification and ATAR
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NSW Vic QLD WA SA Tas NT ACT Aus
Apparent Retention 
rates (2015)

78.2 86.4 88.4 82.8 95.7 71.7 53.7 96.6 84.0

Year 12 Certificate as % 
of Year 12 cohort 
(2015)*

70 87 76 71 70 51 42 98 75

ATARs as a % of Year 12 
cohort (2015)**

59 61 42 39 57 33 28 60 53

Source: Polesel


